(,nallenges N (,omparatlve ngner |:0|ucat|on

(1 — COITIL 10U JT1CE e =1ff
A N 1Utl d

Ulrich Teichler

International Centre for Higher Education Research Kassel (INCHER)
Unlver5|ty of Kassel Kassel Germany



mailto:teichler@incher.uni-kassel.de

N

: . . E : F . . -

[hematic Areas

Comparative graduate surveys:
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VIBAC: Employability and Mobility of Bachelor Graduates
In Europe

Comparative surveys of the academic profession
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(No publications yet of the EUROAC project)




urope; Japan

VIBAC: 10 Irope

CARNEGIE: 14 (13 countries and one region) worldwide
(Goups: Australia, 3 Asia, 3 Latin America, US, 5 Europe,
Israel) (+Egypt not included in the comparative report)

AP: 19 (18 countries and one region, i.e. Hong Kong) worlo
wide (Groups: 13 mature countries, among them 7 in Europe,
and 6 emerging countries)
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JRC
newly surveyed in EUROAC and data fron
(+Romania not included in comparative report)
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HEERS: Central funding (EU Targeted Socio-Economic Research) for
9 countries, national governments or research promotion agencies for 3
countries

REFLEX: Central funding (EU 6th Research Framework Programme) for
majority of countries, national governments or research promotion
agencies for minority of countries

EMBAC: Central funding for the whole project (honoraria and
conference) by German Federal Ministry of Education and Research

|\ . oNtra

Inctions, the idy and a minority of coun idies, nationa
governments or research promotion agencies for majority of countries
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Strong impact of funding on coordination and duration of projects
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econdary ana - EMBAC wanted to trace

International survey: CAP wanted to develop a
guestionnaire that covers the reality in economically
advanced and middle-income countries worldwide.
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Others: EUROAC concentrated on European countries, bu
drew from a questionnaire of an international survey.
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guestionnaire, but allowed countries to add

Oation JUE 818 gie=ie ) DIHE (QUE D1
AU U al U aAl'lU 10 U

Country additions and subtractions ranged from 0%-

20%

Country additions were not included in international

data sets.

In some comparative questions, national categories

A\ FA A = NAS O 8

DTOQgraltiimie VDES C 1Sutdtid -

types of staff categories, currencies, etc.
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Modes of Coordination and
ollaboratiot

Completely central project. Central concept development, coordination
and information gathering: None of the 6 projects (but for example
various ERASMUS evaluation studies)

Only de-central data collection: Central concept developmen
pordination and interpretation. decentral information gathering: None

Centrally guided decentral project: Mixed central-decentral concept
development, central coordination, decentral information gathering, mixed
central-decentral interpretation (strongly guided): CARNEGIE

entra oordinated decentral project: Joint concept developmen
decentral information gathering and analvsi rong central coordination:
CHEERS, REFLEX, EUROAC

vy COOT1C
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Duration of the Projec

From substantive/methodological preparation to

7] - - 7] 7]
' '
L

990-1996: 6 years
- CAP: 2004-2013 (?): 9 years
ROAC: 2008-20 ?):
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project

Soft coordination
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Country Comparisons

Assumption that a single country is the entity of a society and
of a “higher education system”.

—Questions marks:

Multi-lingual countries (Canada, Switzerland): Treated as a
iIngle country in CAP ROA

Countries with clearly distinct politically regions (Hong
Kong and Mainland China): treated like two distinct
countries in CARNEGIE, CAP

ountries with- moaerately distinct potitical regions (UK,

Germany shortly after unification): only inclusion of the
major region (CARNEGIE)
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Stronger emphasis on country variety than on disciplinary
variety: In fact, enormous variety by country
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= R = X and EMBAC.: In parts of the text: distinction

between unlversmes and other types of higher education

institutions, if applicable in the respective country

NEGIE: No distinction made in the overall report; dis
made in varic cation urope: Universities vs. othe

CAP: Distinction in the International data set between

‘universities” (institutions both in charge of teaching and research)

and “other institutions of higher education” (primarily in charge of

teaching) irrespective of national terminology; however, this

distinction is ignored in many publications

JROAC: Distinction indata set and - mo Yele
a -- .ee.- ATa e ...- .e ..

A \/ @, vV ) W A @,

Exception in CAP: In some Latin American countries: Distinction

(research/teaching vs. teaching) of according to functions of

iIndividual academics rather than according to institutional type
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and single-cycle degree
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raw in a
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1 © e guestionnaire survev proie
Master questionnaire in English

In four projects: Responsibility of individua
—country teams to translate questionnaire intc
home country language

A

negotiations about possible misunder-
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~ Questionnaire: Size and

of the Team

Overall size of the international team: 20-60 scholars

Diversity of the overall team:

V DACKUTOUINJU

-~ School of thought

- Values and links to theory and practice

i

AV'..' -
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& Teamex
Operational/managerial attitudes




Y Formulati
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In most cases: 2-3 workshops for the elaboration of the
conceptual framework (possibly including formulation of the
application for funds) and the formulation of the

&
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Partly very controversial communication

a absiafaiaTa afa Ala afa \WViaTajaEaaiar=a afa ATaifiaiaa
CA v U U v \J TAY v \J o
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Subcommittees for theory and methods (CAP), sub-teams
pvith thematic neighbourhooo ROA

= Education Research

Strong coordinative intervention at the final stage of
guestionnaire formulation
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Second stage of discourse: Proposal of so many

ayaiaaia N/ () () a ASATa ala ara ays
\ \J J @ @

AW J U/ CAUER® &,

necessary
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a guestionnaire length which requires about one
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Umbrella T

most projects: a search for an umbrella theme whictl
ensures a specific flavour of the project without serving a strict
guideline for the selection of themes

RS Graduate job opportuniti
education expansion

= .
= A a

alallale al2ifaYalala alaRY.V/ald’
\J NS A VYV V U

EMBAC: Acceptance of the new university bachelor of the
Bologha Process (strong umbrella theme!)

[ )N
-

\ : 1e academic professior
the wake of HE expansion

A
A
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atic Areas of Graduate
Surveys

Links socio-biographic variables, prior education,

- Retrospective view of study conditions and provisions
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Transition, employment, work and job satisfaction

xample of major controversy - CO
upon graduation or a few years after graduation (i.e. at
ne time of the survey)?
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Views, activities, results

expectations

.
A= n ara a Sab=Efa
\/ \J \J AL \J

.
- alifa a ais a a a
AT » J J

Relevance of questions on “third function”

Analvsing or r g iIng the dive
education

VV O
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Strong emphasis on common objectives, but soft “enforcement”.

Representative A SAVA DN _elnplld
responsibility

- - aaialia
T HHGO Ve V- Siffe

Individual countries are free as modes of contacting, modes of
responding (e.g. paper questionnaires al Ine survey,

1alr interviews), and numbe OT reminders are

A
CUILILCTITTITU

(Re-)coding of open guestions: recommendations, but unequal
treatment
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Usable Responses and Return Rates

Comparative graduate surveys:

= RS: More than 40,000 responses, i.e. on a a0 e
aboy 00 per countrv: average response rate 39%
arvina between 50% and 15%

ive survevys o e-academic profe
Viore than 19,000, I.e. on average about 1,300

per country; average response rate 43% (varying between
28% and 97%, the latter interviews)

CAP: About 25,000, i.e. on average 1,300 per country;

qverage response rate 26% (varving between 86% and 4%
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Similar processes in the five questionnaire surveys:

g scheme delivered by central data tean

Data entry, first data check, (re-)coding and “audit reports”
Ue-Cellllic

Additional data check and creation of a comparative data set by
central data team

Specific processes:
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Methods team in charge of decisions felt necessary in the process
(CAP)




®  Data Handling and Administration Il

Period from final decision about the questionnaire to

the creation of the final data set:

el aVa NiaYaya a¥a -
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data set improvement ano
emergence of grave errors

U cJUC U JTJC Tale C
rules; personnel changes among responsible
persons for data; publications based on different
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Data Ownership and Data Use

Data ownership: the national teams

1UIVIOUal OUIE

As long as the joint comparative reports are not published, the

national teams should respect in their publication policy the right of

the team to publish the general comparative reports in the English

language first

Subsequently, the national teams are free as regards data use and

publications

>




e Varying Modes of Comparative Analysis

The following modes of comparative analysis might apply both
for analyses of the whole questionnaire or for analyses of select
themes:

Country team analyses own country data comparatively

>ES OWIT COUTILNY Ualad COIlTiparauvely ari
’-'. -.‘ -V'..".‘ aya " aaY,

ndividual autl
analyses
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&8 Publication Activities
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®
DM\ A
, EURU

One or two overall volumes of the respective projects

NAY) a a a ajya a
& AW \/ )

A Aavala

YAY, U J

-

Frequent national reports in comparative perspective (notably

CHEERS, CAP)

Large numbers of publications in some projects: More than

300 (?) on CHEERS data, already more than 150 on CAP

data up to 2011.

Weakness: Lack of consistency of the publications.
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Lessons for Improvement of Future
omparative Studie

achievements

discussed!
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HE R xassed
niesmatiomales Jentrym
1r Hachschuliorschung
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In Sum: Experiences from Comparative
ydies 1n Higher Edu 101

ne start is optimistic
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Al The end. we nhave man

- We would do it again!




